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 Abstract 

Teachers, as the center of the class, can make positive changes in their 

students' lives; they should be equipped with skills that will allow them 

to do their jobs effectively. The inclusion of productive immunity (i.e., 

the procedures that instructors go through to devise protective 

mechanisms against the effects of undesirable disruptions that might 

potentially endanger their desire to instruct) as one of these skills gives 

educators the capability to analyze and immunize their own 

performance. In light of this significance, it is of the utmost importance 

to reveal teacher productive immunity and its correlates, particularly 

in EFL (English as a foreign language) contexts. Regardless, there is a 

dearth of studies on the possible interplay among teacher immunity, 

professional identity, anger, grit tendencies, and psychological well-

being in Iranian EFL settings. Therefore, the present study aimed to 

ascertain whether there was a statistically significant connection 

between the professional identity, anger, grit tendencies, and 

psychological well-being of Iranian EFL instructors and their 

immunity. A total number of 394 EFL teachers teaching at public 

schools (Khorasan Razavi and Khuzestan, Iran) took part in this 

analysis. The Language Teacher Immunity Instrument (LTII), The 

Teacher's Professional Identity Scale (TPIS), the L2-teacher Grit Scale 

(L2TGS), The Teacher Anger Scale (TAS), and The Psychological 

Well-Being at Work (PWBW) were administered electronically to 

respondents. The predictive power of teacher immunity was found in 

data analysis via Confirmatory Factor Analysis (CFA) and Structural 

Equation Modelling (SEM). The findings stress the need of including 

reflective practices, emotional control strategies, and immune system 

strengthening in teacher preparation programs. 
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Introduction  

Teachers lay the groundwork for what the future of learning will look like. They establish 

norms, provide safe spaces, encourage growth, monitor for symptoms of distress, model 

positive behavior, and promote student learning. Therefore, society relies on having instructors 

who are themselves well-educated, devoted, engaged, immunized, and accountable and who 

can inspire their pupils to think critically and creatively. Crucial to the topic, such a high-stakes 

profession riddled with possible vagaries merits additional scrutiny from all angles. 

Hiver and Dörnyei (2017) voiced that teacher immunity (TI) is essential in developing 

language instructors as professionals. TI to the intense turbulence and intricacies of the 

classroom is described as a protective mechanism. This cutting-edge idea has positive and 

negative aspects (Hiver, 2017). Teachers' productive immunity helps them feel better and acts 

as a shield against the negative effects of stress, disappointment, and exhaustion. Rahmati et 

al. (2019) noted that instructors of foreign languages may not have a long career without some 

immunity. That is to say, immunity enables effective teaching, allows teacher reflection, and 

shields language instructors from various restrictions in the language teaching setting. 

Teacher professional identity (TPI) is a complex, context-specific, and non-linear 

phenomenon (Yuan & Zhang, 2020). Because of its diversity, instability, and social nature, 

teacher identity is still a nebulous concept in education. It may be shaped and reshaped by the 

passage of time and by the interactions within diverse professional contexts and communities 

of practice. According to Beauchamp and Thomas (2009), every person has a malleable, not 

fixed identity resulting from a dynamic interplay between their private, public, and discursive 

selves. A tight relationship between TPI and teacher L2 grit was inferred by Namaziandoust et 

al. (2022b). Teacher L2 grit (TL2G) is a personality attribute that develops through effort, 

persistence, and dedication to learning over the long term (Sudina et al., 2021). It is currently 

unclear how TL2G relates to other teacher-related constructs, especially in the EFL context, 

and this area of study is ripe for additional exploration. 

Teachers may feel a wide range of emotions throughout their profession. The most 

unpleasant feeling one may feel is anger. In the reciprocal model of the origins and 

consequences of teachers' emotions proposed by Frenzel et al. (2021), teacher anger (TA) is 

sparked by both external circumstances that they see as preventing them from achieving their 

objectives and internal evaluations of their own role in bringing about these external 

constraints. There are various problems that instructors confront in the classroom, each of 

which has the potential to evoke teacher anger, according to Burić and Frenzel (2019). There 

is a lot of mystery around several aspects of teacher anger and their correlations, which is why 

additional study is needed. 

Another significant driver of teachers' efficiency that leads to the success of their students 

is the instructors' level of psychological well-being. This is because the caliber of their 

instructors primarily impacts students. In recent years, researchers have focused more on 

teachers' well-being as a supporting teacher attribute that may reduce teachers' work stress and 

anger (Fabelico & Afalla, 2020; Harding et al., 2019). Teacher psychological well-being 
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(TPW-B) pertains to an ability to handle stress, have good mental health, have meaning in life, 

and feel satisfied with one's life. Well-being is associated with improved academic 

performance and a more favorable emotional state for both students and instructors (Xiyun et 

al., 2022). 

Reviewing the relevant literature, it becomes clear that researchers have not paid enough 

attention to the links between TI, TPI, TA, TL2G, and TPW-B, especially in the EFL context 

(Deng et al., 2022; Seligman, 2018; Namaziandoust et al. 2022a). Therefore, additional studies 

are needed to provide an abundant understanding of how language teachers productive 

immunity, TPI, TA, TL2G, and TPW-B due to the scarcity of research in this area.  

Literature Review 

The first construct elucidated in the current study is immunity. The metaphor of immunity, 

which has only recently been brought into L2 education, derives from the Latin term immunes 

(Hiver & Dörnyei, 2017). It refers to the protective mechanism that fights against the harmful, 

undesired, or pernicious effects that come from the outside environment (Hiver, 2015). 

Janeway et al. (2005) define immunity as a defense mechanism that boosts natural antibody 

production and dampens infection via biochemical activities. Moreover, Hiver (2017) stressed 

the importance of identity, thinking, and social behavior in teacher immunity development and 

operation. Language teachers may show productive (good) or maladaptive (bad) immunity to 

adversity, much like biology. Productive immunity leads to optimism, devotion, enthusiasm, 

adaptation, and inspiration, whereas maladaptive immunity leads to boredom, skepticism, 

cynicism, or hostility to change. In simpler words, productive immunity protects educators 

against stress, disappointment, and tiredness (Hiver, 2017). On the other hand, maladaptive 

immunity is responsible for fossilizing educational processes (Zheng et al., 2022). 

A review of the research on TI suggests that self-organization theory, a branch of complexity 

theory, inspired the creation of this novel concept (Larsen-Freeman, 2012). As defined by 

Gooran et al. (2022), self-organization is the process by which an evolving technique's overall 

operation changes due to interactions among its components. TI is a relatively unexplored 

topic, and more research is needed to understand better its connections to other aspects of 

teachers' work. In this line of inquiry, Haseli Songhori et al. (2018) found that Iranian English 

teachers commonly utilized maladaptive immunity. They concluded that contact, realignment, 

and balance caused Iranian English teachers' immunity. Similarly, Rahimpour et al. (2020) 

used path analysis to model language teacher immunity factors. Their study reveals that job 

insecurity and attentive teaching affect language instructors' attractiveness, extroversion, and 

emotion. They also found that language instructors with job insecurity showed far lower 

educational reflection and immunity. Additionally, Li et al. (2022) also revealed that EFL 

teachers' emotional management and critical thinking influence productive immunity.    

Language TPI, grounded on the idea of development, is the second topic explored in the 

current research. According to identity development Theory proposed by James Marcia (1993), 

an individual's identity is the product of a sequence of decisions made by that individual, most 

often during adolescence. He argued that both conflict and commitment have a role in 

determining the beliefs, vocations, relationships, interests, and genders a person chooses to 

include in their identity. A person may make these choices at any point in their life. An 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwiDkYnk-6GBAxWf3wIHHeIpATEQFnoECBQQAQ&url=https%3A%2F%2Fcourses.lumenlearning.com%2Fadolescent%2Fchapter%2Fidentity-development-theory%2F&usg=AOvVaw2MUWPRZu7z6TSL2of1FqxT&opi=89978449
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individual's sense of identity is tied to their sense of self and the degree to which they can 

regulate their behavior concerning who they are and their roles within a given social and 

cultural setting (Beauchamp & Thomas, 2011). 

 Identity is the distinct collection of traits correlated with a particular person compared to 

the impressions and characteristics of other people (Sheybani & Miri, 2019). It is a continually 

growing personal and communal trait that is (re)constructed by a network of causes and 

processes within and outside persons (Salehizadeh et al., 2022). In contact with individuals 

from the same culture or discourse, people embrace, maintain, minimize, and argue portions of 

their identities, behavior, and cognition (Teng, 2019). Because of this, one person might have 

many identities with family, career, society, policymakers, and religion (Liu et al., 2021). As 

Taylor (2017) highlighted, the language teacher's identity plays a fundamental role in driving 

the cyclical building and restoration of expertise and proficiency on the part of the teacher. 

Language TI is a vital component in instructors adapting to the constantly changing and 

growing contexts of language instruction (Xiang, 2021; Yuan & Zhang, 2020).  

The other teacher-related concept is TA. Generally, Frenzel et al. (2021) argue that all 

educators' effectiveness beliefs, pedagogical adoptions, self-esteem, and well-being are 

affected by emotional experiences. More specifically, Burić and Frenzel (2019) describe TA 

in the classroom as a complex structure, similar to other human emotions. It includes personal, 

mental, inspiring, flexible, and biological emotions. Multiple educational institutions of 

thought approach the topic of anger from various vantage points. Behavioral perspectives 

regarded anger as a response to the blockage of a goal (Thomas, 1990). Based on the reciprocal 

model of teacher emotions, Moè and Katz (2021) argued that instructors become angry when 

they perceive situations and events that impede their goals and are held accountable for them. 

Burić and Frenzel (2019) examined the relationship between furious instructors, emotional 

labor, general well-being, and work confidence. According to the findings, surface behaving 

positively correlated with all facets of a teacher's rage, but deep acting did not. By the same 

token, Deng et al. (2022) came to a similar conclusion that effective regulatory methods can 

stifle TA.   

Grit, the fourth psychological notion, characterized by a willingness to keep at something 

despite setbacks, is the cornerstone of grit theory by Duckworth et al. (2007). As a further 

attempt, Duckworth (2016) proposed the Grit hypothesis, which argued that a person's 

propensity to succeed was directly related to their level of interest in and commitment to the 

task at hand. Teachers with grit keep at work despite setbacks and remain passionate about 

their work (Dale et al., 2018; Pawlak et al., 2022). While there has been a plethora of research 

on the topic of perseverance in language learners in recent years (e.g., Sudina et al., 2021; Wei 

et al., 2020; Zheng et al., 2022), little has been done to examine L2 perseverance among 

instructors or the factors that contribute to it. As pointed out by Teimouri et al. (2020), this 

deficiency may be traced back to the absence of SLA-specific measures for measuring 

perseverance. This thought prompted Sudina et al. (2021) to develop the notion of L2 grit 

among educators of foreign languages.  

Teachers with grit in learning a second language continue to study and work toward their 

goals despite setbacks. Liu (2022) and Xu (2022) found that grittier language teachers are more 
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determined and love teaching. Similarly, Baierschmidt (2022) and Cormier et al. (2019) noted 

that grit strongly predicts foreign language competency in university students. Furthermore, 

Shabani et al. (2022) examined how EFL instructors' grit affects their instructional ideas. The 

different subscales of educational thinking indicated substantial differences between low- and 

high-grit instructors. Zheng et al. (2022) also noted the importance of emotion management 

and self-efficacy in higher education TL2G. 

The last variable chosen for analysis in this study is TPW-B, which pertains to overall 

contentment, domain-specific well-being, and solid professional emotions (Collie, 2022). It has 

been established that a TPW-B substantially influences how teachers connect with their 

learners (Diener et al., 2017). Teachers with greater well-being are more engaged and 

empathetic with students, whereas those with more emotional exhaustion are more critical 

(Mercer & Gregersen, 2020). It means that psychological well-being—including mental and 

physical health, life happiness, and work satisfaction—provides a more lasting sense of 

purpose, according to Mercer (2021). For analyzing educator TPW-B, Self-determination 

theory (SDT) offers a valuable and well-supported theoretical framework. Furthermore, SDT 

gives a solid basis for thinking about how teachers' happiness and motivation are connected to 

their dedication to their profession and school (Deci & Ryan, 2002, 2008).  

It should be highlighted that TPW-B affects teacher performance, student growth, and 

academic accomplishment, making it more critical to understand teacher well-being in 

educational contexts. Corcoran and O'Flaherty (2022) suggested techniques to help instructors 

manage job-related stress and sustain positive teaching evaluations. Nevertheless, educators 

who often grapple with adverse emotions in their professional environment may experience 

emotional exhaustion or a lack of involvement in the educational setting, perhaps perpetuating 

the ongoing cycle. Therefore, the investigation of teacher well-being has significant importance 

for both students and educators, with potential benefits extending to the entire academic 

community. To shed light on these issues and spur more investigation, the current research 

sought to create a model based on the existing theories and literature to illuminate the 

connections between TI, TPI, TA, TL2G, and TPW-B (see Figure 1). The findings may help 

teachers and researchers get insight into how they may advocate for establishing more 

meaningful and effective pedagogical practices. This was accomplished by focusing on the 

following research questions: 

RQ1) Can the EFL instructors' TI shed light on their TPI? 

RQ2) Can the EFL instructors' TI shed light on their TA? 

RQ3) Can the EFL instructors' TI shed light on their TG? 

RQ4) Can the EFL instructors' TI shed light on their TPW-B? 

 

 

 

 
 

Figure 1. The Suggested Model 

Teacher Professional Identity 

Teacher L2 Grit 

Teacher Anger 

Teacher Professional Well-

Teacher's 

Immunity 
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Methodology 

Participants and Settings 

This study incorporated 394 EFL teachers, 169 males and 225 females. The teachers were 

stationed at various public schools in two provinces of Iran (i.e., Khorasan Razavi and 

Khuzestan), where they taught English to students. Participants ranged in age from 24 to 52, 

and their teaching experience was anything from one year to twenty-nine. There were 126 

graduates in the field of TEFL, 85 in translation studies, 52 in English literature, and 131 in the 

field of linguistics. There were 82 teachers with doctoral degrees or candidates in these fields, 

169 with master's degrees, and the remainder with bachelor's degrees. 

Instruments 

The participants' immunity was evaluated using the Language Teacher Immunity Instrument 

(LTII) developed and verified by Hiver (2017). There are 39 items spread over seven scales, 

with a Likert scale ranging from 1 (strongly disagree) to 6 (strongly agree). This instrument 

has the following ranges: Self-Efficacy in the Classroom (7 items), Burnout (5 items), 

Resilience (5 items), Attitudes (5 items), Openness to Change (6 items), Affectivity in the 

Classroom (6 items), and Coping (5 things). Cronbach's alpha estimated good reliability for the 

LTII in this study, with values between 0.847 and 0.911. 

The Teacher's Professional Identity Scale (TPIS) was devised by Kao and Lin (2015) to 

assess TPI. It comprises 22 questions in a Likert scale spanning from 1 (Strongly Disagree) to 

5 (Strongly Agree). TPIS is divided into a total of six distinct subscales, which are as follows: 

self-expectation, teachers' duties, external influential factors, pedagogy, instructional skills and 

knowledge, and teachers' citizenship behavior. In this study, it was established that the 

reliability of this instrument ranged from 0.855 to 0.903.  

The Teacher Anger Scale (TAS), created and verified by Burić and Frenzel (2019), was used 

to evaluate teachers' anger levels. It has 16 questions on a Likert scale ranging from 1 (never) 

to 5 (always), and it looks at four different aspects of a teacher's anger: (1) anger toward 

students, (2) anger against parents, (3) anger toward colleagues, and 4) anger at the system. 

The dependability indices in the current investigation were satisfactory, with values ranging 

from 0.820 to 0.881.  

The L2-teacher grit scale (L2TGS), developed and verified by Sudina et al. (2021), was used 

to inspect the L2 grit produced by teachers. This instrument includes 14 items, each rated on a 

5-point Likert scale, with two subscales: perseverance in teaching and passion and purpose in 

education. This measure was created specifically to assess the perseverance of EFL/ESL 

instructors. The value of 0.921 reported for Cronbach's alpha for the L2TGS suggested that the 

dependability was satisfactory. 

The Psychological Well-Being at Work (PWBW by Dagenais-Desmarais & Savoie, 2012) 

was used in this investigation to determine the level of psychological well-being shown by 

educators. This questionnaire comprises five underlying facets, all of which reported high-

reliability coefficients (varying from 0.824 to 0.877): Interpersonal Fit at Work, Thriving at 

Work, Feeling of Competence at Work, Perceived Recognition at Work, and Desire for 

Involvement at Work. The scale consists of 25 statements, each scored on a 6-point scale, 
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ranging from 0 (total disagreement) to 5 (complete agreement), with 0 representing no 

agreement at all.  

The Procedures of Data Collection and Data Analysis 

This investigation began in August of 2022 and lasted until November of the same year. The 

process was implemented utilizing an internet-based, web-based technology. It was a 

requirement that the participants use Online Questionnaires to fill out the survey. Parts of the 

questionnaire included the LTII, TPIS, TAS, L2TGS, and PWBW. Because of how the online 

survey was structured, there had to be tight connections between all of the survey's moving 

parts. This was done to guarantee that no information would be lost due to the survey's layout. 

Therefore, a vital connection is required between all of the parts. There was a 71.28 percent 

return rate, with 394 forms sent back completely filled out. The Kolmogorov-Smirnov test was 

performed to determine whether the data were normally distributed. Since the data followed a 

normal distribution, it could be analyzed using CFA and SEM in LISREL 8.80. 

Results 

The output of the statistical program is presented here. To begin, The Kolmogorov-Smirnov 

test was run to determine the best approach to statistical analysis. 

Table 1. The Results of Kolmogorov-Smirnov Test 

 Kolmogorov-Smirnov Z Asymp. Sig. (2-tailed) 

Teaching Self-efficacy  0.928 0.355 

Burnout   1.320 0.061 

Resilience 0.943 0.336 

Attitudes toward Teaching  1.143 0.146 

Openness to Change  0.994 0.277 

Classroom Affectivity 1.228 0.098 

Coping  1.330 0.058 

 TI 1.143 0.147 

Self-expectation 0.677 0.750 

Teachers' Duties 0.955 0.321 

External Influential Factors 0.770 0.594 

Pedagogy 0.909 0.380 

Instructional Skills and Knowledge 0.998    0.273 

Teachers' Citizenship Behavior 0.836 0.487 

TPI 0.804 0.537 

Students-related 0.760 0.610 

Parents-related 0.989 0.282 

Colleagues-related 1.156 0.138 

System-related 0.935 0.346 

TA 0.550 0.923 

Perseverance in Teaching  1.171 0.129 

Passion and Purpose in Teaching  1.118 0.203 

TG 0.957 0.319 

Interpersonal Fit at Work 1.132 0.218 

Thriving at Work 0.956 0.320 

The feeling of Competency at Work  1.307 0.065 

 Perceived Recognition at Work  1.302 0.067 

Desire for Involvement at Work  1.010 0.221 

TPW-B 0.862 0.447 
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All instruments and subscales had sig values higher than 0.05, as shown in Table 2. Considering 

the data follows a normal distribution, parametric approaches may be used. The LTII, TPIS, 

TAS, L2TGS, and PWBW were studied for their structural relationships utilizing LISREL 

8.80, CAF, and SEM. In addition to computing the chi-square value, the Root Mean Squared 

Error of Approximation (RMSEA), the normed fit index (NFI), the good fit index (GFI), and 

the comparative fit index (CFI) were calculated to assess the level of agreement between the 

data and the model. Chi-square should not have statistical significance if the chi-square/df ratio 

is less than 3 (Jöreskog, 1990). The RMSEA less than 0.1 is recommended by Jöreskog (1990). 

The NFI, GFI, and CFI measures must also be more than 0.90. 

Table 2. Model Fit Indices  

Fitting indexes 𝛘𝟐 𝐝𝐟 𝛘𝟐/𝐝𝐟 RMSEA GFI NFI CFI 

Cut value   <3 <0.1 >0.9 >0.9 >0.9 

Model 1 729.24 248 2.940 0.070 0.931 0.925 0.953 

Model 2 4266.60 1435 2.973 0.071 0.937 0.941 0.956 

Table 2 outlines the results, showing that all of the fit metrics were within acceptable ranges: 

chi-square/df (2.940), the RMSEA (0.070), GFI (0.931), NFI (0.925), and CFI (0.953). 

The fit indices for the second model are also included in Table 6. The RMSEA (0.071) and 

chi-square ratios (2.973) indicate an appropriate fit. Likewise, the CFI (0.956), NFI (0.941), 

and GFI (0.937) all fell within acceptable ranges. 

 

Figure 2. Schematic Depiction of Path Coefficient Values (Model 1) 
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Figure 3. T Values for Path Coefficient Significance (Model 1) 

The substantial relationship between TI, TPI, TA, TG, and TPW-B is evident in Figures 2 

and 3. TI exhibited substantial relationships with TPI (β=0.54, t=10.76), TA (β=-0.42, t=-6.93), 

TG (β=0.87, t=28.86), and TPW-B (β=0.70, t=15.64).  

 

Figure 4. Schematic Depiction of Path Coefficient Values (Model 2) 
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Figure 5. T Values for Path Coefficient Significance (Model 2) 

Model 2 is shown in Figures 4 and 5, which visually represent the path coefficient values 

for the relationship between the TPI, TA, TG, TPW-B, and TI subfactors. These diagrams 

explain how the model works. The results are as follows when looking at the TPI and TI 

subfactors separately: Teaching Self-efficacy (β=0.59, t=11.84), Burnout (β=-0.48, t=-8.53), 

Resilience (β=0.62, t=12.75), Attitudes toward Teaching (β=0.52, t=10.53), Openness to 

Change (β=0.57, t=11.32), Classroom Affectivity (β=-0.45, t=-7.66), and Coping (β=0.40, 

t=6.51). Teaching Self-efficacy (β=-0.45, t=-7.66), Burnout (β=0.40, t=6.51), Resilience (β=-

0.46, t=-8.13), Attitudes toward Teaching (β=-0.35, t=-5.12), Openness to Change (β=-0.33, 

t=-4.38), Classroom Affectivity (β=-0.38, t=-5.42), and Coping (β=-0.43, t=-7.34) were also 

shown to be linked with TA. The same result holds true for the Teaching Self-efficacy (β=0.96, 

t=35.58), Burnout (β=-0.80, t=-22.74), Resilience (β=0.93, t=34.36), Attitudes toward 

Teaching (β=0.90, t=32.41), Openness to Change (β=0.85, t=27.62), Classroom Affectivity 

(β=0.81, t=23.15), and Coping (β=0.88, t=29.54). Examining the relationships between TPW-

B and TI components led to the subsequent outcome: the Teaching Self-efficacy (β=0.75, 
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t=18.62), Burnout (β=-0.64, t=-14.08), Resilience (β=0.73, t=16.89), Attitudes toward 

Teaching (β=0.71, t=16.14), Openness to Change (β=0.66, t=14.25), Classroom Affectivity 

(β=0.77, t=20.56), and Coping (β=0.68, t=14.93). 

A Pearson product-moment correlation was used in the following stage to investigate the 

relationship between TPI, TA, TG, TPW-B, and TI subfactors. 

Table 3. The Correlation Coefficients between the TPI, TA, TG, TPW-B, and TI subfactors 
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T
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T
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W
-B

 

Teaching 

Self-efficacy 
1.000           

Burnout -0.589** 1.000          

Resilience 0.642** -0.608** 1.000         

Attitudes 

toward 

Teaching 

0.521** -0.532** 0.622** 1.000        

Openness to 

Change 
0.503** -0.441** 0.534** 0.612** 1.000       

Classroom 

Affectivity 
0.489** -0.455** 0.532** 0.524** 0.609** 1.000      

Coping 0.598** -0.616** 0.634** 0.472** 0.554** 0.435* 1.000     

TPI 0.623** -0.503** 0.645** 0.553** 0.592** 0.581** 0.532** 1.000    

TA -0.489** 0.433** -0.493** -0.384** -0.362** -0.405** -0.466** -0.553** 1.000   

TG 0.972** -0.843** 0.951** 0.921** 0.882** 0.847** 0.903** 0.674** -0.643** 1.000  

TPW-B 0.781** -0.665** 0.762** 0.734** 0.683** 0.791** 0.708** 0.531** -0.685** 0.711** 1.000 

 

 **.Correlation is significant at the 0.01 level (2-tailed) 

As displayed in Table 3, TPI, TA, TG, and TPW-B were substantially and positively linked 

with TI subfactors: TPI and Teaching Self-efficacy (r=0.623), Burnout (r=-0.503), Resilience 

(r=0.645), Attitudes toward Teaching (r=0.553), Openness to Change (r=0.592), Classroom 

Affectivity (r=0.581), and Coping (r=0.532). There were significant negative correlations 

between TA and TI subfactors: Teaching Self-efficacy (r=-0.489), Burnout (r=0.433), 

Resilience (r=-0.493), Attitudes toward Teaching (r=-0.384), Openness to Change (r=-0.362), 

Classroom Affectivity (r=-0.405), and Coping (r=-0.466). The connection between TG and TI 

components is described as follows: Teaching Self-efficacy (r=0.972), Burnout (r=-0.843), 

Resilience (r=0.951), Attitudes toward Teaching (r=0.921), Openness to Change (r=0.882), 

Classroom Affectivity (r=0.903), and Coping (r=0.674). Regarding the association between 

TPW-B and TI subfactors, the results are as follows: Teaching Self-efficacy (r=0.781), Burnout 

(r=-0.665), Resilience (r=0.734), Attitudes toward Teaching (r=0.683), Openness to Change 

(r=0.791), Classroom Affectivity (r=0.708), and Coping (r=0.531).  

Discussion 
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The present research aimed to determine the connection between TI, TPI, TA, TG, and TPW-

B in the EFL settings. This objective was achieved by employing SEM to construct a causal 

model for evaluating the links between TI, TPI, TA, TG, and TPW-B. Based on the collected 

data, TPI, TA, TG, and TPW-B predict significantly and considerably TI (Model 1). Also 

evidenced was the positive effect of TPI, TA, TG, and TPW-B on TI subcomponents (Model 

2). The in-depth analysis is presented in the sections that follow. 

The evidence gathered suggested that TI may be competent in predicting the TPI of EFL 

instructors, answering the first research question. Positive effects of TPI on teaching self-

efficacy, burnout, resilience, attitudes toward teaching, openness to change, classroom 

affectivity, and coping were also identified. In other words, the collected data demonstrated 

that EFL teachers' TI levels directly impacted the cognitive, affective, and social lenses through 

which they saw the world. In light of the results, it is possible to assert that the TI led to careful 

and skillful determination and critical evaluation on the part of language instructors. To put it 

another way, it's possible that immunized teachers managed their emotions using various 

techniques, each of which was selected based on when the emotion first began to surface.  

Cansoy et al.'s (2020), Hiver's (2017), as well as Collie's (2022) findings indicated that TI, 

TPI, and their psychological well-being are all related to one another. Previous research (e.g., 

Ma, 2022; Namaziandost et al., 2022a) reveals substantial relationships between self-efficacy, 

resilience, burnout, and professional success. The research outcomes may be ascribed because 

since TI may enable the EFL instructors to get valuable insights into all aspects of their 

premises, they may have received a good grasp of the processes molding their immunity (Hiver 

& Dörnyei, 2017). However, this finding could not be juxtaposed with others since no previous 

research has explicitly examined the connection between TI and TPI. Yet, it could inspire new 

study in the discipline of TEFL. 

In addition, the findings demonstrated that the immunity level of EFL teachers had a strong 

negative relationship with TA (second research question). In a broader sense, the data revealed 

that self-esteem, adaptability, views on teaching, how to cope, flexibility to change, and 

instructional setting affectivity had negative and significant effects on TA. Teachers who adopt 

productive immunity can better manage their anger. It is possible to suggest, in line with 

Rahimpour et al. (2020), that the emotional wellness of EFL teachers may contribute to a 

constructive configuration of immunity. Similarly, Hiver (2017) stated that productive 

immunity would ensure mental and emotional health growth if provided enough support. The 

results of this research are consistent with those of Burić et al. (2020) and Frenzel et al. (2021), 

who reported that the emotions of instructors served as a filter that governed how efficacy 

information is processed. 

The results may be explained from the viewpoint that ER could be linked to the delay, rising 

time, size, length, balance psychological reactions, and adequate immunization. To effectively 

manage tensions and unpleasant disruptions, they may have used response-focused or 

antecedent-focused tactics (Deng et al., 2022; Jones & Kessler, 2020) to help them up-regulate 

their emotions. Furthermore, productive immunity allows them to control their emotions, 

preventing them from reacting negatively to unpleasant disruptions and tensions at school 

(Zhao, 2021). The results might likely be explained by the assumption that the emotion-
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regulatory tactics would be linked to the delay, rising time, size, length, and balance of 

psychological reactions and effectively immunized teachers.  

Considering the third research inquiry, the findings suggested an advantageous relationship 

between the TI of the EFL instructors and their TG. The results showed that immunized 

language instructors could control their emotions and improve their immune systems better 

than their less reflective colleagues. It was discovered that tenacity in the classroom and a sense 

of purpose and significance are increased due to productive immunity among EFL teachers. 

Despite a lack of evidence between TI and TL2G, the findings of Shabani et al. (2022), who 

attributed strong self-efficacy to increased classroom tenacity, indirectly support this result. 

The results of Zheng et al. (2020) are consistent with this observation. According to their 

findings, teachers' resilience in language teaching results from introspection, self-awareness, 

and the ability to evaluate their performance. 

The underlying premises of grit theory (Duckworth, 2016) and teacher L2 grit (Sudina et 

al., 2021) argue that persistence and enthusiasm for conquering problems are unavoidable 

components of the characteristics of gritty instructors. They can boost their endeavors and 

maintain their enthusiasm despite the challenges they face and the lack of progress that has 

been made because of this personality feature. In light of this, the findings of this research may 

be absorbed through the lens of these theories that assert self-efficacy helps to control teachers' 

mental states and emotions, leading to greater levels of professional growth over more extended 

periods (Duckworth, 2016; Hiver, 2015; Hiver & Dörnyei, 2017). Thus, productive immunity 

assists educators in developing a positive mindset toward teaching and, as a result, developing 

influential beliefs in their skills of completing a variety of teaching responsibilities. 

Additionally, TPW-B was discovered to be significantly affected by TI as well. It means 

that immunized teachers are more likely to have a sense of purpose and significance in what 

they do. Teachers who are resilient in the face of adversity are more likely to feel fulfilled by 

their profession, which in turn improves their health and happiness. It is possible to conclude 

that factors such as self-efficacy in teaching, exhaustion, perseverance, opinions regarding 

teaching, willingness to adapt, responsiveness in the classroom, and tolerance may all play a 

role in triggering language TPW-B. When teachers believe in their abilities to manage their 

classrooms effectively, develop engaging and effective lesson plans, and successfully interact 

with students and colleagues, they are more likely to feel competent and confident in their work 

(Talbot & Mercer, 2018; Taylor, 2017). 

This sense of competence and confidence can contribute to a greater sense of satisfaction 

and fulfillment in their work, leading to greater overall psychological well-being (Liang et al., 

2022; Salehizadeh et al., 2020). Additionally, when teachers feel a sense of control over their 

work and believe that they have the skills and resources necessary to address challenges that 

arise, they are less likely to experience stress and burnout (Huang et al., 2019; Seligman, 2018). 

This is because they are better equipped to manage stressors and navigate difficult situations, 

which can ultimately lead to better well-being psychologically. Teachers who acquire 

productive immunity are also likely to desire to improve, which has a beneficial connection 

with their psychological and mental wellness and helps them manage stress (Zeng et al., 2019). 

Moreover, the research findings indicate that teachers who have immunity have an unwavering 
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determination to reach their academic objectives and become successful. These results have 

significant potential for designing programs and initiatives to promote teacher well-being in 

EFL instruction. 

Conclusion and Implication 

The current investigation demonstrated the significant contribution of productive immunity to 

TPI, TA, TG, and TPW-B and offered robust empirical verification that with the support of TI, 

EFL teachers can strengthen their practice for a longer period of time. That is to say, the EFL 

teachers equipped with productive immunity skills and techniques may be able to modify their 

behaviors and match them with the psychological and mental display regulations of their 

position. The conclusions that can be derived from the findings of this research suggest that it 

would be helpful for educator instructors to include productive immunity strategies into their 

course schedules to construct more effective preliminary and in-service training programs for 

their teachers. In addition, decision-makers in education are encouraged to take these findings 

into consideration so that they may have an in-depth awareness of the aspects that determine 

the efficacy of instructors and educational programs. Given that immunity for language 

instructors is an emerging trend, it is essential that educators, teachers, and decision-makers 

become familiar with its crucial role in the profession. As a result, investigations such as the 

current inquiry provide insightful information that may be helpful to those working in the field 

of language instruction. There has to be a higher priority in teacher education programs on the 

need to discuss the contextual, cognitive, and mental factors that influence the success of TPI. 

The premises of this study may also be helpful for resource developers, who can then use their 

knowledge to create instructional materials and tasks that make use of TI, TPI, TA, TG, and 

TPW-B. 

Certain constraints on the current study might be explored in future studies. Because the 

participants were selected using a convenience sample strategy, more research in other 

educational contexts is needed to broaden the applicability of the results. Second, further 

longitudinal studies are required to examine the long-term contributions of TI on TPI, TA, TG, 

and TPW-B since the current research was cross-sectional and demographic characteristics 

such as instructors' major, mastering background, and cultural and socioeconomic 

circumstances were not investigated in this research. Consequently, it is advised to researchers 

that in the future, they consider teachers' demographic factors while conducting comparable 

research investigations. Last but not least, this study's use of a quantitative approach suggests 

that future research investigating the link between TI, TPI, TA, TG, and TPW-B could benefit 

from a mixed-methods approach. 
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